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The' Technic al Repor* Series of t-he Appalachian Education Satellite 
Project is edited and puWi&hed by the RCC Evaluation Component at the' 

7 i 

University of Kentucky, Lexington, Kentucky.' 

The purpose of this series is to document and disseminate informa- 
tion about/the design, implementation and results of the AESP experiment. 

• I * ; 
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CHAPTER iK * 

--'if i 



intrqduction! 



The purpose" -of tli.is report is to document the Appal^iian Educatjoji 

Satellite Project's (Ats'p) delivery of a contVnuing education course titled 

"Visual Learning" to B^Aeabhers and other educators. at 10 sites in Appalachia 

in the Spring of . In this intV'oductory section, a brief overview of the 

structure and history of AESP is ppes.ented'. /^n 'overview of the Visual Learning 

course i^^ then presented, including thre development of the course, the course 

^ .structure, .and the course content and objectivesl The following sections 
^ • . * , * ^ ' • ^ * • 

document the methodology and VesuUs of the evaluation of the course delivery. 

■■ ■ ■■■ ' : •.- * ■ ' '•■ :/ 

structure and Hi story" of AESP- ^ . " . : 

' s^; AESP*^ goal is to utilize the culpabilities of satellite teleconmuni ca- 
tions for th^.^uT^s^ of providing instructional and informational services 
and resources to all segments of the Api^alachian communi^jr^ From^ its 
- inception, AESP was a joint venture of the National" Aeronautics and Space 
•Administration (NASA), the DiAfision of Education of the Appalachian Regional 
" Commission (ARC), a Resource Coorcjinating Cfenter* (RCC) located at the 
University of Kentucky, and Regional Education Service Agencies (RESAs) 
focated in eight states -1n Appalachian • * • 
^ ' NASA provided the communications satellite- technology and hardware 
wkich allowed'^ESP to broadcast over the entire Appalachian Region. ARC_ ^ • 

was'the'^fJrime contractor, fiscal agent, and manager of the project. The RCC 

* ■ \ 

provided academic, evaluation and tele'^ision expertise for planning. 
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producing and broadcasting the courseware and for evaluating the courses 

■ ■ y- ■ 1 . • 

9 



and the overall success of the project. • The RESAs^ operated the local sites 
during ttie implementati'dn of the cours'es and served in an administrative 
capacity in 'the c^rdination of local resources. ^ ' 

During its initial phase (1973-1975), AESP delivered four graduate 
credit continuing education courses two each in reading and carreer educa- " - 
tion— to approximately 1200 Appalachian teachers and educators. Fo116wing- 
th.is successful experimental effort, AESP entered a planning phase (1975-1976) 
which resulted in the fdentificationVof a diversity of progranwing needs 
throughout Appjilachia and the identification of high quality programming to 
meet those needs. (See AESP Technical Reports 13 and 14 for a report of' 
AESP's needs assessment results.) AESP*s present plan is to expand ^the^ number 
of reeeiving sites, the types of^audience, the formats/ of delivery, and the 
Innqvative uses of satellite technology, f 

Course Overview - . / • 

As a part of AESP's 1977 Spring delivery phase, a ^e hour graduate 
course, J'i^isual Learning;" was delivered to 55 teachers and other educators 
at 10 Appalachian sites. The^ televis'ed programs and related acti.yittes which 
comprise "Visual Learning" focus on assisting teachers^ to make more practical.^ 
use of television in their classrooms. This involves, a basic understanding 
of the proper use. of equipment, knowledge of the availability of local and 
national programming resources, and an examination of attitudes and motiva- • 
tlons with: regard to the use of television In the classroom. 

Coljrse Development s 

The core of the Visual Learning course consisted ^of five videotape's ' 
and printed guides to /accompany each tape which wer? produced by the^New 



•York State Educati"on Department's Bureau of Educational Conwuni cations in 

.cooperation with the New York State Appalachian BOCES Consortium and funded 

by the Appalachian Regional •Commis.sioVi. Jn order to supplement the vi(Jeo- 

tapes,and booklets^, AESP devel'oped arfcillary activities to accompany each 

tape .and produced two live semin^ during the course delivery. ' • 

Course developmerit was based^%qn,a formative evaluation study conducted 

by AESP's Evaluation Component.^ A set o^objectives and content outlines and 

a preliminary plan for ancillary activities were^^devel oped at AESP. AESP 

' Si te. Pi rectors sel ected 25 media -specialists and educators thrbughout Appalachi 

to' review the objectives and -content outlines and the ancillary materials. Two 

evaluation iastruments were used to obtairi tlie reviewers reactions: External 

Review of Objectives and Content Outline and Rating Scale for Ancillary '"^^ 

Activities (copies of thj^se instruments can be found in Appefidix 1). 

. Seventeen of the reviewers completed and returned, the evaluation forms 

for a 'return rate of.68%,. The frequency of return* by geographical area was: 

• Location Frequency ^ . . . . 

New York 6 — ' ' ' / ' - 

• Maryland 4 
. ; Virginia- . • 3 

t Tennessee - 0 ' , . 

Alabama ^4 , ^ , 

There w,ere 7 maie^nd 8 female reviewers; 2 reviewers did not respond to this 

item,. The occupations of reviewers were as follows: / 

'~ ' * > ' Occupation ^ . Frequency , 



\ 



Media specialist 7 

Teacher , . ' 2. ■ , - 

Principal \ T - • - 

Librarian » 1 ^ ' 

Producer-writer * 1 ^ * 

No response . 5 ^ 



The reviewers were associated witK,I2 different institutions of learni 



4 ' < . '5 



ng. 



^ AlTof the revisions for Visual Learning ocpurred with the obje'ctives 
and ancillary materials, as the videotapes and booklets had a fixed format 
and sequence. In .general, the ancillary materials were positively reviewed, 
the reviewers made the following consents: ^ ^ 

/'The ancillary activities are more meaningful than the tapes/' 
"They are-ver^ thorough/" 

"They -are impressive." » * ^ ^ ^ - ' 

"Ancillary activities are the best part of* the program. They 
coinplement the tapes quite well." ! ' ' 

• c> . 

One of the most frequently used techniques in^the ancillary materials' 

was on-site discussion among the participants. Although the reviewers 

recognized the benefit of such interaction, they /lid recorrmend that a^greater 

variety of activities bp included. This goal was achieved by having teachers 

poll their students, have debates^ develop discussion topics, ase TV and- ' 

film catalogs, write lessi)n^ plans,, hBve "hands-on" 'use of videocassette 

players when- local ' equipment was available, ^simulate sr.schrbol board meetingy- 

and, of course, watch ancj critique TV programs. » More actual pnodngtibn was ^ 

suggested, but 'this was impossible due' to^ lack of equipment. A^ topic re- 

coimended for discussion was the ef fecT of TV on children and the PTAVs' 

st'anVon vi(Tlence. This was achieved through the ary^cTes:.. "What TV does 

' * ^ ' ^ ^ ^ 
to Kids," and "Screening TV for Uncritical Young fyes." .Also, C)iTV.anc} 

Educational TV were suggested a§ discussion topics. Not only were they / ; 

discussed, but partitipants had to watch-educational TV prjDQrams arid evaluate' 

them and 'had"^to*1jsrlocal education television, catalogues.- It was suggested 

that participants view a production in progress,' but due to'the.geogr-aphic 

isolation of some sites^ this would have been impossible. 



• . For sessi-on one's, debate topic, "Is television' an educational tool?"* 
it wa^ suggested that participants be able to back up their arguments with 
sf/ecific' examples. . The* polfirtg .they did With their students a^Qcomplished 
this goal. It was also recommended that teachers apply the course to their 
specific situations, teachers" utilized Visual Learning materials or concepts 
by polling their students, watching their favorite programs, developing 
topics for discussion for their classes, doing lesson plaps, choosing 
programs from the Educational TV guides for their '.classes,"^ and finding out 
about local equipment and^i^esOurces.* * ' * > 

Another reconriendati^tmwas to provide mpre materials. These materials 
included other catalogues and guides as' well as reading selections. The 
Teacher's Guides to Television / ITV catalog, , Free Film^ oa^alogs> and local 
educational televisioi> guides were provided to enable tfeach^rs to learn more 
about different programs. Numerpus reading selections were also a'dded to . 
the^course. In addition a bibliography^ was provi'ded listing additional 
materials and organizations^ ^ \ ' ' 

A flew reviewers felt that an enthusiastic .instructpr '(site monitor) 

was' necesslary. It was also recoiranended that the street interviews ^be de- 

. . . « ^ • ^ . ■ . 

'leted front the tapes* but this was Impossible to do. Finally, one reviewer 

stigqested the cfourse should be made longer and offered for more than one 

credit hour. " , • 



Course Structure 



Table'^T '"presents' the structure of the Visual Learning course as it 
was delivered in the Spring of 1577. The majfir components of ^the course • 
<:oji|ls{ed „.of ,pir.epr;ogram Readings .rjn- class ancillary activities, |)0l low-up 







TABLE 1 * . 


• 


' STRUCTURE OF- THE VISUAL LEARNING COURSE ' . 


.Date 


Session Number 


Content 


. 4/04/77 


Organization, 


Student Registration and Pretest ' , 


4/14/77 




Anci 11 ary Acti yi ti es * 
Introductory Program 
, Program 1: 'Towards Visual Learning 


. 4/21/77 


.2 

• 


Ancillary Activities*' 
'Program 2: The Many Faces of Television 
Seminar 1 . ^ 


* 4/28/77. 


3 


Ancillary Activities 

Program 3: Television in the Classroom 




' 4 


Ancillary Activities 

Program 4: The Mechanics of Television 

Ancillary Activities 

Program 5: Program Acquisition ^ 

Seminar 2. * ' , ' 

Final Examination * . 


5/12/77 

4 # 


5 



r 
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activities,^ videotapes, and live seminars- The in-class ancillary activities 
an^^o?vl6w-up activities were designed to provide"^ course participants v<i>th 
the opportunity to apply many of the concepts learned In the course. The 
'live seminars allowed the pafticipants an opportunity to oask^uestions of 
medi^ experts and other- educators and receive their answers In "real"" time 
via satellite. A list of the panel member for eachfsemifiar is included in 
A^pertdix -2.' , // / ; . /; , , • , , , ^ •, 

The objectives for each session of Visual Learning were as follows; '■ 
April 14'- Session One Objectives ■ , 

V 

1. The participants will investigate the rationale for- 
visi/al learning (i.e., the power Snd influence 
television has in today's cjulture.) 

• 14 ■ . 



2. 



The- participants will explore the capabilities of 
television as a medium of instruction; for example', 
measw'ing reading speed*, demonstrating life-saving 
techrfiques, teaching reading, etc. * 



V 



3. The participants will assess their own and their >. 
student^' attitudes toward television and compare 
• • • -these^ attitude? with tjxose expressed in the Newsweek 
aHi^e.' > ... - . — 

April 21 - Session Two'Objectives . , ' . ' 

" . - • ' .1- The participants will examine .their own and other's 
. • . attitudes toward television as a medium of instruction. 

. ' 2. Participants will , be introduced to the perspectives 

* and .viewpoints of television profess ioneils in 
different areas and the assets and limitations of ' 
/ ( ^ television in these areas. 

■ » » 

3. Participants v»ill increase their critical awareness, 
c of television programming.. 

• 4. • Participants will be introduced to pointed resource*- 
? rwaterfaU and catalogues for commercial and educatiional 

. television and for ''free^' material s,^ 

5. Participants will become aware of how a particular 
program.utilizes the TV medium and critically 
evaluate instructional and educational television/ . 
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April 28 - Session Three Objectives ' 

t 1. The participant's will team basic steps for incorpo- 

rating television into their teaching' (i.e.-, class- 
room setup, program preparation, during program 
•activity, and follow-up.) 

2-. The participants will be able to make the guidelines 
, . • for television utilization applicable to their 
specific teaching needs and situations through 
performing the-learning activities connected with' the 
.program. . ^ ' • 

3. The participants will be able to write lessons plans - 

which utilize television. ; / /' 

• ' . f < , ■ • ^ ■ ,. . ' 

• / 4. .Participants will recogntz? the importance of setting 
up an- appropriate environment" in order to make the 
television -program most' effective. ' 
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May 5 - Session Four Objectives * 

- • ■ ■ ' • / 

1. Participant^/ will be able to operate a video- 

cassette player. ■ . , 

2. Participants will be able to' operate a color 
television set. . • 

* ♦ 

3. Participants will, develop a positive attitude' 
toward their abiTity to operate -5 videocassette" * 
player and color television set. 

May 12 Session, Five Objectives ■ , ' ■ 

1. Participants will be able tacite examples of good' 
videotape use by teachers. • . 

2. Parti qi pants will develop a more positive and broader 
opinion of the way videotape might' be used in the 
classroom. 

3^. Participants will' be able to formulate argumertts . 
why media such as television and videocassettes 
are beneficial in the school environment. " - ' 

4. -Participants will.. be. able to work out individual' 
JS££^ii«i^ coTicernihg implementation of TV and video- 

• • '^''cassettes in their clas-sroom by discussing their 

♦ situation? with local experts in media instruction. 
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CHAPTER, II 

METHOD 

<? 

Participants 

The participants consisted of 55 teachers and other educators at 10 
sitesf in Appalachia. The background characteristics of the^participants- are 
presented in Table:2. Figure 1 depicts the geographical locatic/n of the 
10 receiving sites. 

Instrumen ts - 

Seven different instruments were used to evaluate different aspects ■ 
o-f the course. - These were: Visual Learning Pre- and Post^esljs, Combined 
Attitude and Background Questionnaire for Vfsual Learning* Wtjitude Question- 
naire (posttest), Instructional Activities Rating Form, Eqi/ipment Report and 
Student Satisfaction Form, and the AESP Trouble Log. The/e ^orms are'included 
in Appendix 3', with the exception of the cognitive pre- and posttests. 

' y ■ : ■ ■ . 

Achievement Tests 

V » 

• Prior to the first class meeting, a cognitive pretest^which consisted 
of 30 multiple choice items, was administered. The items were- written to 
correspond to the course objectives. Five weeks later, the same 30 item 
test was administered on the last.deiy of class tq measure the learn-ing that 
occurred as a result of partitipatirig in the course. 







' * ' JABLE 2 ■ - 




FREQUENCY OF BACKGROUND CHARACTERISTICS FOR VISUAL LEARNING COURSE PARTICIPANTS 


Characteristics 


Frequency 


Location * ' ■ ^ 


■ 


• 

^ ' l:lun:tsv'ille', AL 
. Rainsville, AL " ' 
. LaFollette, TN X ' , • . 
■ ' Norton; VA . . ; • ' 
^'Boone, NC • ' ". 
^ Cumberland, MDX 
1 * McHenry. MD \ . ■ 
• Fredonia, NY " 

Olean, NY ^ ^ • • - . 
- .£dihboro; PA ' , . 


5- 

. ' 2 
4 
4 

. 3 
10. 

15 ■ . 
5 
4 
3 


. *Sex , 




Male ' . / 

Femei^le. ' • * » ' 

Type of conmunity in whtch working 


15 . 
37 


Rural ' \ . 
^ ^ Suburban 

uroan , / 

No response * - ^ 


32 
. ,8 
9 

3. 






21-30 ' . * _ ' 

40 - , ' ' * 
41 - 50 ^ ' * ^ 
•51 - 60 ^ ^ ^ ^ . 
No response ' . • ' , ^ 


24 . 
11 > 
11 ' ^ 

5 • 

1 


^ Position during 1976-77 academic yfear * '^'^ ' ^ 




• * . ^ 
ClassrooFn teacher , >7 / 
Librarian ' / 
t'ledj a' 'Specialist , , 
..Other ^ / - ^ 

^ « * * 

> 1 


36 . 

/I 

' 3 . > 

9 > f • 


^ ' * »* * 

^ *lackgroun£lMnfomiation*is unavailable for^t.hree of the participants 


i 


. ' 1 . • . • • ' 





n 



TABLE 2 



CONTINUED 



Characteristics 



Frequency 



Grade level taught (or. worked with) 

Elementary - all grades 
1 - 3 
■ 4 - 6 
7 - 9* 

10-12 ' • 

•No response 

Length of work experieni^e in teaching 

1 year or less 

2-4 years • ' ■ ' 

5-8 years 

^ - 15 years 

16 years or nSbre - 

No response • 

Undergraduate grade-point average 

-V T^ess than 2.50 

•2.51 - 2.75 ) 
,2.76 - 3.2r 
3*. 26 - 3.50 
3.51 - 4.00 
No response 



Graduate grade-point average 

less than .3. 00 
3,.01 - 3.25 • 
3.26 - 3.50 
3.51 - 2»75 
3.76 - 4.00 
No response 

Last-' degree completed/ 



1' 



"High* school diploma . , 

.Baccalaureate / 

Master's degree/ ^ . ' 
'; No response ^M^r- 

* Purpose of present^col lege enrollmfent 

Baccalaureate' degree 
. ♦/ Master's jiegrfee f ' 

■ Enrolled in course to maintain teaching certificacte 
: other ' ' / . • ' 

CD?/- enrolled* 

j:rvlV> No response . . i.y 



7 

12 

10 
10 
10 

• 3 



4 

10 
15 
10 
11 
2 



6' 

n 

18 
9 
6 
2 
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Figure 1 - Map of the Appalachian Region showing the Ten COMMISSION 
Sites' that Participated in the. VisTual Learning 
Course. 
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Attitude' Que s t i onna i re ^ . * \ 

11 1 ^ ^ 

The attitud^ portion of the questionnaire was administered to partir 
cipants^on a pre-post basis. It consisted of 20 itemsjthat were rated on a 
5-po1nt Likert scale, with 5 i/idicating stropgfy agree and 1 indicating 
strongly disagree. The purpose of this instrument was to measure participants 
attitudes toward tel^ision and" the use of media in' the classroom. 

• Factor analysis revealed a unifactor' structure. The first factor ac- 
counted for 67% of the total variance and 85% of th^e^otal conmon variance. 
.Loadings for this fact;or are presented in Taiile 3, Items having loadings less 
than between +.41 and -.41 were deleted for purposes of scoring,. Responses 
to the 18 items remaining on the scale were added together toj)rovide a single 
measure of participants attitudes toward the concepts presented in tfre course. 
Item scores for negatively worded items were reversed for scpring purposes. - 

Instructional^ctivities Rating Form . • ' . - 

• t- 

This instrument was completed by all of the participants after every 

class ^session. It was designed to measure the participants' reactions to 

■ i 

ieach day's activities. The instrument. was divided into four parts: Part I 
conststed ^of 15 multiple choice' questions designed to measure participant * 
reaction to the tape?l TV programs, Part II consisted of 8 multiple- choice 
questions designed to measure participant reaction to the intera'ctive seminars, 
this section of the ins|fum^n't was completed af ter_^ the ^wo seminars which ^ 
occurred during sessiOQ? 2 and 5.' Part III Consisted of 14 multiple choice"^ 
questions" desighedfto measure participant reaction to^the ancillary activities. 
Part IV consisted of 8 multiple choice questions designed to 'profVide overall*^ 
feedback about the various course ^components. . ^ • ' , 
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■ TABLE 3 ' . 
FACTOR LOADINGS tN ATTltUDE POSTTEST 



It6m 



Loading 



1. Cable television can generate "a sense of conmunity. 
2^ Videotapes can be. used td promote sejf-awareness. 
.3. . Videocassette players are diffi^aiU^'to use. 

4. .Television can teach values- • ' 

. _ ft ° ^ 

5. Adults shoul(i w^tch certain TV shows with'^tieir children. 

6. There i,s nothing on ^Mny.ercfal TV , that my students shou^^ watch. 

7. Students don't read w^Mfbecause they. watch too much television. 
^8. Television .is forcing teachers "to° be morQ entertaining." 

9. There are no programs broadcast during the school day that 

could be used in my classroom.. . • ■ 

^ ■■. ' ' ' \ 

10. - People ought to stop criticizing children's TV programs and 

commercials. ' « > s 

11. TV can be -used in reaching students.'of all'a^s and backgrounds. 

12. Curriculum guides (teachers' gu^s for ITV programs) are 
helpful . . ' , ^ ^ 

13. - TV, and video can* help teachers to. individualize their classes.* 

14. 'People can learn fSome things more effectively from a TV than ' 
from a teacher. 

15. After parents, TV has become perhaps the most potent influence 
on , the beliefs,' attitudes, vaTues, and behavior 'of young people; 

16. ^ For some children, TV may provide more sustenance than their 
? home lives. > 

17. Students watch so much television at home that they should not 
watch it during schaol hours. ^ ^ ^ 

18. Distributing TV scripts in advance of programs to be.broadcast 
for teaching reading can advance student's' reading skills. 

19. A teacher should be with students before' and after viewing TV 
Or video* 
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2.0. Teachers need not be in their classrooms whila their students 
are watching a program. 



.72 
.93 
--.95 
.95 
.89 
-.82 
-.42 

.79 

-.15* 
.95 

.95- 

,95 ■ 

.9T 
.92 

.90 
-.68 
.85- 




-.82 



*I terns deleted for- scoring purposes 
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Equipiiient Report ^nd Student Satisfaction Form ' . " • 

This form was completed by the site monitor at 1;he conclusion of each 
class session. It was designed to measure both the technical functioning of ,• 
the equipment anrf the site monitors' perception of student reaction to the 
course components. ^ " . ' ^ 

ksP' Trouble Log t - ^ _^ 

This form'Was completed by the siteinonitor only on those occasi'ons 
when a failure occurred with non-satellite equipment. If a failure occurred 
with satellite equipment, site monitors were instructed to call the Engineering 
Service Center who would then keep a ;record of such failures. 



. . CHAPTER III ' . ■ ^ 

■'. RESULTS 

. How were Students' learning and attitudes affected? 
• A to posttest gain was used as the basis for analysis to ascertain 
the amount' participants had.'learned^ and the amount of Attitude change as a 
result of the cofSr§e. The percentage correct of the 30 item cognitive pre- 
and posttests and the average rating on the 5-point scale on thg 18 item 
attitude pre- and 'posttests were used for the analysis. , 

The analysis of variance design was a 10 site by 2 administration-de- 
sign.- 'Both attitude an? achievement were included in the analysis, thereby, 
making a multivariate analysis of variance (MANOVA) design appropriate. 
Procedures described^ by Finn (1968, 1969) for -repeated measures designs were 
followed. ' * . ' 

The results indicated a signficant difference for sites (multivariate 
F = 2.15,^<.0'l05), for administrations (muUivarial-e F = 17.16, p <.000i), 
and for the interaction- of^ sites by administrations (multivariate F = 2.44, 
p <,.0037). .The multivariate results ^re reported in Table 4. 

'The difference for sites and sites by administrations occurred only 
for the cognitive test (see Table 50.- 'This is not surprising as the rate 
of change from^ite to site varied considerably. The least -amount of change 



*fi^a'm« pretest to posttest was:«a gain of 3' percentage poirtts at oije site, whjle 
another site gained an average or 38 percentage pojnts ^rom pre- to posttest. 
<, ^ The significant effect for admija^lstra"'ft^nj^octorred for both the 



.-cognitive and attitude measures; The univariate and step-down. F's for-this. 
analysis are presented in Table 5. The average attitud^core on the pretest 
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TABLE 4 



multIwarIatE'-analysi^ of variance results for 
cognitive and attitude prer and poshests 



Source. 


df 


Mill 1*1 var*^ a+'o P 












/ 

Between Subjects 

S4tes-^ ' ' 


-18,82 


c 

• '2.15. 


..0105 


Within Subjects . 




< 




• 0 • ' 

Administrations 


2,39 


- ' 17, 16- . 

• 


.0001 


'Sites by Administrations 


18,78 


2.44' . 


.0037 



TABLE 5 

^UNIVARIATE AND STEP-DOWN F's FOR VISUAL LEARNING, 
COGNltlVE AND'AHITUDE PRE- AND POSTTEStS 



SQurce 



' ^ Uitivariate F 



Stepdown F 



Site^ 

■II - I 

Attl^tude. 

" Cognitive-^ 

Administrations 

Attitude 
^ Cognitive 
Sites by Administrations 

Attitudes 

-Cognitive 



A .91 
3.78 

• 25.07 

i - 

7.18 



1.50 
3'. 87 



.♦52 
.00,15 

\ 

.0001 
.0107 

-.18 j 
.0014 



.91 
.3,. 70. 

25.07 
6.07 

1.50 . 
3.5f 



.52 
.0019' 

.0001 
.0183 

.18 
.0026 
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v(as 4.07; th.is decreased significantly on the posttest to 3%87. The average 
scora on the cognitive pretest was 59.70; this increased significantly to^ 
75»l-3'on the posttest. Therefore, • the course had the effect of lowering- 
•^participants* attitudes toward visual learning and the use of ^eleNrision 
Ar\ the classroom, and of.increasing their knoyrtedge about these concepts. 

This lowaring of participants' attitudes toward visual learning is a 
serious problem. .Several of the objectives of the course were attitudinaU ' 
designed to improve teachers' attitudes toward using media in their class- 
' r;poin§ and to increase their awarer^ss of the power of ths- media. The average 

ratings for each it^em on the attftude^questionnair^ for the pre- and post- 

i * ^ 

administrations are presented in Table 6. These means indicate. that after 
comp'lettng the course, the participant attitudes were -more negative concerning 
the ability of videotapes to promote self-aWareness, the necessity of adults 
to watch television. with their children, the ability of TV to reach students 
of all ages and backgrounds, the helpfulness of curriculum guides for ITV 
prpgrams, %he potency of TV's influence on young people » and the necessity 
for a teacher to ^e with h^r/his students while they are Watching .a program. 
The course was designed to 'increase^, najther ^an decrease teachers' attitudes^ 
toward these concepts v. Therefore, each aspect of the course needs to be 
critically scrutinized to determine the reason the parti ci pants '^ attitudes 
were negatively affected. This problem is liiScussed further in tjie following* 
section about the instcucti-onal activities used in Visual Learning. 

Instructional Activities ' ' ' . - ' 

How effective were the instructional adtivlties included "in the course?^ 
♦ » • « 

How might they, be improved? ^ ^ . • 
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TABLE S - . ^ _ 

AVERAGE RATINGS FOR THE PRE- AND POST- ATTITUDE QUESTIONNAIRE 

■ " • It^m ' , Pretest Po'sttest. 

1. .Cable television can generate a sense of coninunity. • 3.46 3.58 • 

2. Videotapes can be used to promote self-awareriess. 4.'-3l 3.88 • 
2y Videocassette players are difficu^lt to use. ' ' 2.. 11 2.00 

4. Television carr teach values'. ' .4.23 3.90 

5. Adults should watch certain TV shows with their 

children. * „ _ • • . 4.63 ' 3.88" 

» 4 

6. There is nothing on commercial TV that my "students 

should watch. ^ ' / 1.59 2. 10 - 

- 7. Students don't read well because they watch too much 

television. 3. 00 2.83 

• 8.' There are- no programs .broadcast during the school day 

that could be used in my classroom. • ' . 1.96 2.39 

9. TV can be used. in reaching students' of all ages and 

backgrounds. ' * 4:38) 4.00 

10. Curriculum guides (teacher's guides) for ITV programs ' •, - 

are helpful.' • . - 4.43 3.96 

• V ^ * • 

. 11- TV and 'video can help teachers^ to Individualize their 

classes. ^ ^ • 3.98 3.96 

12. t^eople can learn some things more effectively from a ' • ^ 

TV than from a teacher. 3.98 3.83 

13. After parents, TV'^has beconie perhaps the most potent ^ 
influence on the beliefs, attitudes. Values, and ® 

^ behavior of young people. , -4.38 . 3.83 

14. I^r some children, TV may provide. more sustenance 

than their home lives.^ 4.06 '3.86 

, 15. .^tlidents watch so much television at home' t/lrat they 

« should not watch it during school hours. 2.25-' 2.42 

'16. Distributing TV scripts in advance of programs to be , . '* 
broadcast for teaching reading can advance student's , ' 
reading skills. ' ^ • ' . . \ 3.96 3.86 

* .» * * 

, 17. A teacher should be with students before and after 

' viewing ,TV or video. ^ ^ 4.21 3.88 . 



O ,18.-', Teachers need not be -in -their classrooms while ^tneir 
Ety C .£<, -Students 9re watching a firograift. ^ . 



•1.81. -1.88 



Feedbiack was collected concerning participant reaction to the video- 
taped progr^msi live, interactive seminars, ancillary activities, and t1ie 
overall course. .The participants completed the "Instructional Activities 
Rating Form, and'the site nignitors completed the Equipment Report and Student 
■Satisfaction Form. The forms provided separate ratings for each day's 
activities, and this information will be useful for course revision. While 
differences did appfear for the individual daily ratings, ;this report will 
^focus on the reactions for the five sessions combined across all/occasions,. 
This section of the report describes participant reaction to the ^videotaped 
^programs, the live, interactive seminars, and ancillary activities, ahd the 
overall course. The site monitors' ratings of the videotaped programs, , 
seminars, and ancillary activities are presented-'in Table 7. 

. ' . TABLE 7 . • 

^ . .SITE MONITORS' RATINGS^F STUDENT SATISFACTION 



Rating 


, . Taped Program 


Live Seminar 


Anci.llary Activities 


Excellent 


19 


6 


13 . . 


Very good 


' 17 


"5 


; 11 


Good 


12 ' '^ 


2 ■ ;. 


17 


Fair 




2 ■ ' 


3 


Poor 




1 





Videotaped Programs . ; 

'. Participant reaction to/the videotaped programs was between "ve'ry good'* 
and |good" (see Table 8). On a scale from 1 .to 5 with 1 representing excellent 
and 5 representing poor, the participants gave the videotaped programs an 
average rating of 2*27. The site. monitors^ perceived student satisfaction 
to be slightly mare positive.- On the same 5-point scale, the 'average rating 
of student satisfaction by the site monitors was* 1.84. 

The participants' ratings of specific aspects of the videotaped pro- 
grams supported this generally positive reaction. They indicated that the 
presenter was quite acceptable '(the presenter-was TV" celebrity Mr. Gene, 
Shallit). Overall, the majority of the participants (77%) felt the theoretical 
aspects of each topic"were adequately c6vered. While 64% of the participants 
thought an adequate amount of time was spent discussing procedures for using 
the materials, 34% felt .that more time should have' been spent on this topic. 
This same concept was expressed by 47% of the participants who felt more time 
should have been spent showing more actual applications of techniques in th^ 
classroom (46% felt p.rogram coverage- was adequate on this topic).' 

When asked what effect the information contained in the programs would 
have on their teaching, the participants reacted as follows: Forty-seven 
percent said they planaed'to use the information' jand an additional 7% said 
they were alregidy using such information. i;wenty-five percent said they 
would like to use it biit probably^Hvoald not be. able to. Fourteen percent 
responded that such information had little or no relevance for their teaching 
situattons. ThisTnayBe the result of a lack of accessibility to instructional 

^ * * 

television or olh&r media in the,sdhools. 
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Item 



TABLE 8 

PART I. VISUAL LEARNING VIDEOTAPES 



Content 



Frequeiiqy . Percentage 



1. The .presenter's discussion of the material was' 



•7 



a) excellent 

b) very good 

c) good 
dj fair 
e) poor 



2- The interviews of experts, or practitioners were: 



4. 



a) 
b) 
c) 
d) 
e) 



excellent 
very good 
good 
,fair 
poor 



Discussion of the theoretical aspects of each 
topic should have covered: ' ^ * ^ 

a) ^ much more time 

b) somewhat more time 

c) coverage was adequate 

d) somewhat less time 

e) much less time • ' 

Discussion of procedures for using the material! 
should^have covere^^ : 



a) 
b) 
c) 



much more time, 
somewhat more time 
coverage was adequate 
somewhat less time 
much less time 



Examples of -the actual application of techniques 
in the classroom shoQld have covered: 

« 

a) much more time , ' ; 

b) somewhat more time ' ^ 

c) coverage was adequate 
somewhat lefss time 
much less tinje " 



81 . 


. 32!g 


104 


4U 


57 


23« 


9 


, ' ^% 


0 





35 


15% 


80 


34%' 


95 


40% 


11^ 


10%. 


4 


2% 


5 ■ 


2% 


42 


17% 


194' 


77% 


> 9 


- 4% 


1 


.4% 



19 
64 
'158 
6' 
2 



44 
72 
114 
13 
6 



8% 
26% 
64% 

2% 

1%. 



18% 
29% . 
46% 

5%"' 

2% 
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TABLE 8 — .CONTINUED 




Item 


Content 






ft 



6. The projgram might have been more effective if 
they had covered: 

a) less material but -in greater depth ' ' 

b) less material 

c) . more material in less depth 

d) more material relevant to the centrSl * , 
issues of thfe topic ' . 

e) program coverage was adequate 

7. Which of the following might have, made the 
presenter more acceptable: 

^^ if he spoke mb.re clearly ^ 

b) if he appeared: .more knowledgeable about . 
the subject^ area 

c) if he spoke'^in a ntore natural manner 

d) he was quite acteptable 

8. - The program might have been easier to follow 

with: \ 

a) less j^ackground noise 

b.) more careful organization of content 

c) greater amplification of main points 

d) more summary'^statements 

9. , What effect do you think information contained . 

in the' program ^wi 11 have on your teaching? 

a) has little cr no relevance forme ii} my 
teaching situation ^ 

b) would like to use but probably won't bq. 
able to. ■ 

c) would like to use but don't understand enough 

d) ., plan to use ' , 

e) alreay know or am using ; 

10, The pace of the program should be:' 

"a) much slower 

b) somewhat slower , 

wc) pace was satifeictbry ^ ' 

d) somewhat faster 

e) much faster 

n. What is your overall evaluation of the TV .program? 
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excellent 
very good 
good •. 
fair 
poor 



26 . . 


10^ 


7 


3% 


13 


5% 


35 X 


14% 


170 


682 


6 




3 


ir 


6 


• 2% 


231 


92% 


96 


43% 


n 


5% 


. 62 


282 


51 


232 




f 

- 


34 


• , 14S 


62 


' 252 


20 


82 


116 


472 


17 


7*" 


4 • 


22 


22 


92 


201 


802 


23 


S 92^ 


2 


•B% 


52 


212 


100 


402 


76 


302 


• 22 


•■ 92- 


0- 


02 
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The ibility to use information in one's classroom is one of the most 
important criteria* for judging the value of a course. The fact that 46% of 
the participants indicated that they would be unable to use the informaj^ion 
presented iji the course isMmportant, This factor may explain why participant 
attitudes wqre negatively affected as a result of participating in the course. 
It is possitile that the participants were brought to a higher level of 
consciousness concerning the variables involved In usijig media in the class- 
room, ar\d /their inability to apply these concepts resulted in a more negative 
attitude/ 

In future deliveries of this course, several factors must be considered 

1) Emphasis of the^ broader" applicability of the visual learning concepts; 

2) Emphasis of the identification af local resources to aid in the applica- 
tion of visual learning- concepts in th^lassroom; 3), Increased sensitivity 
to th^ ins^tructiona^activities designed to teach attitudinal objectives. 

Live, Intera^ctive Seminars * ' 

The participants overall reaction to the live,* interactive seminaris . 
was slightly less positive than their reactions to the videotaped programs 
(sep Table's). The average rating was 2.48» • The first seminar received a 
higher rating than the second seminar {2.ZZ compared to 2.74). This is 
quite 5i(nilar to the site monitors' ratings of student satisfaction. The 
overall rating for the two seminars >/as 2.13, with the first seminar re- - 
ceiving a rating of 1.50 and the second a rating of 2.8^. 

The. participants ' ratings of specific aspects of the seminar indicated 

that they were generally satisfied with the panel members and the moderator* 

/ 

The main source of dissatisfaction was ^ith the quality of the answers re- 



s 


' - TABLE 9 




« 


* 


- 


PART II: PARTICIPANT RATING OF LIVE, INTERACTIVE SEMINARS^ 

• 


• 


Item 


i/OnuenL 


l:requency ' 


Percentage 






niliuil Ul Lllc I^U 1 lUWIiiy WUulU^naVc inaac LUQajr S 

seminar more effective? . 










a) the. moderator answering the qirestions 
himself' without guests 

b) use more teachers as gyests ^ 

c) use more professors or other experts 
as guests 

.d) the seminar participants were fine 


4 

18 ■ 

IJD 
71 


4% 

' 17%. 

10% 
58% 


• 


17. 


Which one 'af the following formats might help 
you think of more meaningful questions to ask? 








\ 

• 


a) have at the beginning of the seminar a 
JO minute suimary of course content 

covered since'the last seminar 
d; snow a lu minuxe ti im witri snort segments 
.from previous programs at the beginning 

of the seminar . * > 
^c) show at the beginning .of the. seminar a 

short film illustrating several n'ew 

classroom demonstrations of the material 

covered' 

d) have the opportunity to*use the whole 
4. seninar for question answering and 

discussion rather than spending part of 
the program for question stimulation 

e) other ^ 


,21 
9 ^ 

42 

26 

1 ■ 


/ 

42% 

"26% 
1% 




18. 


The answers to the questions could have been 
more valuable if there had been: 


/ 


• 




• 


a) less discussion of theoretical aspects 
of the questions ' ^ ^ ' ' 

b) more frequent use , of specific classroom* \ 
examples • ^ < 

c) more direct ahs.wers to questions 

d) less repetition , in the guests* answers 

e) -I was very satisfied with the an^wer^ I " 

heard, 


.6 
31 

19 •., 
0 

■ 48- 


• 6% 

18^ 
0% 

. « 46% . 








♦ 


, ; , - v 


V 
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TABLE 9 - CONTINUED 



Item V Content ' Frequency Percentage 
\ • ' ; : 

19. .The seminar moderator could have been more 

• effective if he had: • * " . 

a) kept the guests on topic better Z . Z% 

b) ' provided summary statements occasiortally 13 12^ 

c) allowed each guest equal time to respond 

to questions , , 10 ' 9% 

d) kept. the seminar moving at a faster pace 

so mpre questions could be answered 15 ' 14% * 

e) the Seminar moderator was fine ' - "65 62% 

22. What is your overall: evaluation of today's 
\ seminar? • . ' ♦ 

a) Excellent V ' . ■ 19 ^ 18% 

very good '37 36% 

c) good 29 28% 

d) fair, . - . ' - ,15 ;15%- 

e) poor 3^3% 

■ — a— ■■ : 

ceived to theiKjquestions. Forty-seven percent of the participants were 
satisfied with t^q answers they received during the first seminar and 41% 
were satisfied ckirijig the second seminar. The participants'^ responses in- 
dicated that during the first seminar, 12% wanted more direct answers t6 
their questions and during the second seminar this rose to 28%. It may be 
that the content dealt with in the second seminar did not lend itself to 
simpl€,*direct answers, or perhaps the participants had, higher. expectations . 

for the second seminar* * * / ' - 

^- ' • ' /' ^ 

Ancillary Activities 

The ancillary materials consisted of pre-pr^gram" preparations, in- 
class activities, and follow-up activities. In addition, a. Set of reference 
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materials was present in each classroom for the* paijtlci pants to useA The 
participants' overall rating of the ancillary activities was between "very . 
goo4" and "good" (see Table 10)! The average rating was a 2.61 oh the same 
»5-point scale used to rate the videotapes and seminars. The site morvitors 
fated the students' satisfaction with the anctllary mateHjals slightly more 



positively; they gave the ancillary activities an average- rating of 2.23. 

Some of the students' dissatisfaction arose froin-the quality and 
quantity of the reading material that wa:s assigned for ela.ss preparation.^ 
The participants were asked to respond to the statement, "Too. much rei^ding 
material was assigned for class preparation;" Thirty-seven percent of 'the 
respondents agreed with 'this statement; 28% respDnrded'neutral'Ty; and 34% 
disagreed with the statement. They^werl also asked to react to the qukli^y 
of the reading assignnie!rit&-'By" responding to the "statements , "Preparatory 
readings should hav^biaen more^ relevant to the ancillary activitiesi" ' Twenty 
one percent agreed with this statement; 47% responded neutrally; and 31% 
disagreed with the statenent. 

The ancjUlary activities that were completed in class were rated 
quite'favorablJ( by the participantsr They indicated that these activities 
were both re\evknt to the videotaped programs asjiteffas practical and , 
applicable to th$ classroom. The Instrj^^jfTons hr the ancillarj^actiN/J^Lies 
were clear and th^ amount of material lovered in eacfj unit was adequate. 

t^participa(its were also asked to rate the usefulness ofAhe home- 
work, l/ifty-two percent agreed the homfework 'was. useful ; 28% ret/onded 




neutralfy to this item; and 20% felt it-^a^'not useful. 
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TABLE 10 ' 
• PART HI: ANCILLARY ACTIVITIES 



Content 



Frequency Percentage 

I : 



25- 



How often did you use materials from the'' 
•reference shelf, during class time? 

dij very often ' ' ^ 

b) often 

c) occasionally^' ^ 

d) rarely . * , ^ 

e) never 

How much time did you usually spend worlang on 

the ancillary activities during class? 

a)- 30 minutes or less ' . 

h) 45 minutes 

c) 60 minutes 

d) 9Q minutes^ ' • • ^ 

e) two hours or more 



26. The ancillary activities should have covered: 

' fi)^ much more material 

b) somewhat more material " ^ 

c) Trtaterial covered v/as adequate . - " 
a) somewhat less material 

e) much less material * : ^ - - 

27. Instructions for the atKllJary activities ^ 
were clear: - 

'g) -strongly agree * ■ " > 

, b) moderately agree 

d) T^eutral . '. ' 
^) moderately disagree 

'• e) strongly 'disagree 

28., Ancillary activities were relevant t6 the TV 
program: ^ 



a) strongly agree - » 

b) - moderately agree • 
c| neutral 

d) moderately disagree 

e) strongly dtsagree 



6 

85 
38 
58 



80 
75 
29 
38 
19 



4 

10 
193 
26 

. 10 



60 
109 
38 
25 
10 



^8 
108 
49^ 
14. 

,3 



"3% 
'20% 
36% 
^6% 
. 25% 



33% 

3n 
m 
m 

B% 



2% 

m 

4% 



25% 
45% 
^6% 
10% 
4% 



28% 
45% 
20% 
6% 
1% 
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TABLE 10 CONTINUED 



Item* V . Content Frequency Percentage 



29. Time allowed for completion of the anci 
' activities was adequate: 



llarX 



a) strongly agree 7,1 29% 

b) moderately agree 109 45% 
x) neutral 40 ' 1635 

- d) moderately disagree . . 18 1% 

^e) strongly disagree - ^ 4 ' 2% 

r> 

30.^ Ancillary activities were practical and ' - ' ' 

applicable to the classroom: / 

S) strongly agree 54 22% 

b) moderately agree • 99 41% 

c) neutral * , 65 - 27% 

d) moderately disagree • 22 . * 9^ 

e) strongly disagree ^ * 2 1% 



31. Too much reading material was assigned -for class . \ 
preparation: 

# 

a) strongly agree 39 16% 

b) moderately agree . . 52 21% 
- c)' neutral . 68 28% 

d) moderately disagree - .56 23% 

e) strongly disagree 28 11% 

. 32. Preparatory readings should have beep more 

relevant to the ar^pillary activities: ^ ^ - 

a') strongly agree ' . ' ^ -^13 5% 

b) moderately agree . - ' 39 . 16% 

c) neutral 114 • .47% 
, - d) moderately disagree 51 . 21% 

e) -strongly disagree . 24 10% 

'33. The materials on the reference shelf* Were .not 
relevant to the ancillary activities: 

a) strongly agree r 8 ^ 3% 

moderately agree ^ . » 25 11% 

neutral . , IIK -4951; 

moderately disagree . - ^ 52 > . 23% 

StronglSr. disagree 31 14% 

o 
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TABLE 10 ~ CONTINUED 



Item Content , Freque^y Percentage 

34. TKe assigned homework was quite useful: 

a) strongly agree . , 35 15% 

b) moderately agree 90 37% 
' .c) neutral . 67 28% 

d) moderately disagree 38 16% 

e) strongly disagree ' 10 4% 

35. -What is yoiir overall evaluation of today.'s ^ 
tapcillar^ Activities?^ 

a) excellent ' '30 13% 

^ b) very good ' 79 * 33?^ 

* c) good 87 36% 

d) fair ^' ^ ' -43 18% 

^) poor , 1 .4% 

36. Did you f eel . there-wef e any activities that 
were especially innovative or creative in " 
today's session? 

a) yes . ^ 31 13% 

•b) n6 • ' 199 . 85% 



The respondents indicated that they occasionally or rarely made use 
of the reference materials during class -time. Fourteein percent felt the 
reference material 5 were relevant; 49% responded neutrally to this item; 
and 37% did not feel the reference materials were relevant*^ ^ 

Feedback Questions , 

The participants were asked to rate' various course components for the 
quantity of useful information they received from each as compared to a 
traditional instructor-taught course. They used a 5-point scale with 1 • 

t . * s 

indicating outstanding anii 5 indicating unacceptable. The frequencies of - 
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resj)onses \o these items, are presented in Table 11- A rank ordering of the 
^various abtivities is presented fn Table 12, Th€ksite monitors and video- 
taped TV programs received ratings between "outstandthg" and "good". The 
seminars, -preprogram activities, ancillary activities, follow-up activitfes, 
and • reference materials received ratings 'between "good" and "average"- 
These rafhigs confirm the results. of tlie'tatings of the individual activities. 
The videotaped programs and seminars were rated quite favorably in the 
individual ratings and the follow-up activities and reference materials were* 
rated less favorably. 

Equipment Functioning " . • 

How well did the technology involved function? . - 
The videotaped programs and the Ifve, interactive seminars were trans- 
mitted frofc this University of Kentucky television studios via the ATS-6 
satellite system. Questions for the live, interactive seminars were reported 
from the^^ive main AESP sites -via the ATS-3 satellite systan, and for all x 
,ten AESP sHes via teletype and telephone. The site monitors r^ted the 
quality of the audio and video signals that were received for each sess^ion 

by completing^he Equipment Report and Student Satisfaction Form. The site, 

— * 

participants rated the quality of the audio and the video si.gnal? received 
by" completing two items on the Instructional Activities Rating Form. 

The' results of the s^e monitors' ratings of -the audio and video 
signals for the ATS^ delivery system are presented in Table 13. -The 
results of the participants' ratings are presented in Table 14* 
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TABLE n 

o 

PART IV: FEEDBACK QUESTIONS 



Item ^ • Content Frequency Percental 

~ — 2 Ij:^ : ! , - o 

38. Pre-program preparation compared to work* 

usually assl§ned in other classes prior to , ^ ^ 
coverin'9 material in class: 

a) outstanding 31 / 13% ^ 

b) good ' • 110 . ^ 475^ 

^ c) average ; 81- 35% . 

poor . ^ 8 3% ^' 

e) acceptable ^ ^ 2 1% . 

39. Televised, interajctive seminars ccwnpared to 
other seminarfs and class discussions: 

a) outstanding - • " 33' 19% 

b) good ' ■ • • , 68 ^ 40% . 
c}*--average , ' 62 ' 36% 

d) poor- ^ * > ' 8 ^ 5% 

e) unacceptable" * ^ , 1 • ' 1% 

40. Ancillary activities compared to class activities 

associated with otfier courses: V 

♦ , 

a) outstanding * , ' ' * .. 33 14% 

bj good ^ ■ ^9 ' 38% 

c) average • , 1(52 43% 

d) poor ' - . ^ 11 5% 

e) unacceptable ' 0 " .0% 



4T. The Videotaped JV programs compared to lectures 

u^ally associated #'1th other courses: ^ 

a) outstanding ' - - gg -^^^ 

b) good , ' • , a » . 112 48% 

c) average . , , < . .51 .22% 
^'dj poor - . - ' 5 2% 

e) unacceptable * 0 . ,0% 



-42. Follow-up activities and homework assignin^nts 
compared to simiUr activities .in other X:ourses: 
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a I outstanding 

b) good 

c) average 

d) poor 

.e) unacceptable' 



J 



24 . . 


10% 


94 ^ 


40%-' 


105 


45% 


8 


. . 3% 


3 


1% 
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TABLE n - CONTINUED 



'Item 

\ 

\ 



Content 



Frequency ' Percentage 



43% On-site reference materials compared to 
materials placed on reserve by other 
instructors: 

odi) outsfanding 
' b) aood^ 

c) average 

d) poor , 

e) unacceptable ^ ^ 

44, The site monitor as an effective course leader: 



a) outstanding 

b) good 

c) average 

d) poor 

e) unacceptable 



21 
77 
104 
16 
4 



69 
127- 
34 

0^ 
2 



9% 
35% 

m 

1% 



30% 
.55% 
15% 
0% 

n 



TABLE 12 

RANK- ORDERING -OF INSTRUCTIONAL COMPONENTS 



Instructional Component 



>1ean 



1. 


Site monitor 


• 


1.87 


2. 


Videotaped-TV programs ^ 




1..97 


3. ■ 
4. 


TelevWd', interactive seminars ( 

■ \- ' ■ . 

Pre-prbgratn^ preparation 


« 


2.28 
2.31 


5. 


Ancillary activities 


J 


2.39 


6. 


Follow-up activities 




2.45 


7/ 


OnrS-ite reference materials 


N 


2:57 



TABLE 13' 



SITE MONITORS' RATINGS OF THE AUDIO AND VIDEO SIGNALS 
RECEIVED VIA ATS-6 SATELLITE SYSTEM 



4/14 



4/21 



4/28 



5/05 



Site ■ 


Video 


Audio 


Video 


Audio 


Video 


Audio 


Video 


Audio 


Huntsville, AL 


3x3 


.3x3 


5x5 


3x2 


4x4 


3x3 


5x5 


3x3 


Rainsville, AL 


4x4 




15x4, 








5x5 


3x3 


La Follette, IN 5x5 


3x3 


5x5 


3x3 


5x5 


3x3 


5x5 


3x3 


Norton,, VA 


4x4 


3x3 


4x4 


3x3 


5x5 


3x3 


5x5 


3x3 


Boone, NC 


4x4 


3x3 


4x4 


3x3 


5x5 


3x3 


4x4 


3x3 


Cumberland, MD 


5x5 


3x3 


5x5 


3x3 


. 5x5' 


3x3 


5x5 


3x3 


McHenry, MD 


5x5 


3x3 


5x5 


3x3 ■ 


5x5 


3x3 


5x5 


3x3 


Fredonia, NY 


5x5 


3x3 


5x5 


3x3 


5x5 


3x3 


5x5 


3x3 


Glean, NY 


5x5 


3x3 


5x5 


3x3 


5x5 


3x3 


5x5 


3x3 


Edinboro, PA 


4x4 


3x3 


4x4 


3x3 


5x5 


3x3 


5x5 


3x3 
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Video Signal Rating Scale 



3x3 . 3x3 



lSx5 




5x5" 


3x3 


5xr- 


— 3x3 


'5x5 


3x3 


5x5 


3x3 


5x5 


3x3 




1x1 




1x1 



5x5 



3x3 



Distortion and/or Noise Perceptibility 



1. 
2. 

3. 

4. 

5. 



Picture content impossible to ascertain 
Very perceptible distortion and/or lioise 
but picture content ascertainable 
Definitely perceptible distortion and/ 
or noise 

Barely perceptible distortion and/or 
noi se 

Imperceptible- 



Distortion'^and/or Noise Ob.iectionableness 



1. Extremely annoying 

2. Very annoying 

3. Definitely annoying 

4. Sightly annoying 

5. Not annoying 



Audio. Signal Rating Scale 



'Readability 



•T. Unreadable ^ 
2. Readab-le with difficulty 
.3. Readable with practically no 
difficulty, or no difficulty 



Signal Strength 



1. Faint signals or very 'weak 
signals 

2. Fair signals 

3. Good signals or very4g6od signals, 



"r~] indicates an unacceptiable signal 
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• , TABLE 14 . - 
PARTICIPANTS' REACTIONS TO TBLEVISION RECEPTION 

Item Content • . \ Frequency Percentage 

11. In general,, the clarity of the picture on the 
TV set was: 

a) ' excellenl: , . •, ... 40 162 

b) very good 86 342 

c) good 1l . 29% - 

d) fair 36 142 

e) poor 17 7% 

12. In general, the quality of the sound received 

from the TV set was: * ' \ 

♦ 

a) excellent . , 43 172 

b) ^very good • 69 -272 

c) good 90 362' 

d) fair - 31 122 

e) poor 18 72 



The equipment worked at an acceptable level-for 45 of the 50 possible 
occasions (10 sites by 5 deliveries), or with a reliability of 902; Three of 
•the occasions when an unacceptable signal was received occurred In Alabama. 
The Alabama sites make up the southern fringe of th^ satellite broadcast 
, areas and they do not receive a stable signal. The poor signal received 
during the fif1:h session in Fredonia, NY r.esulted from an attempt to re- 
position the 'satellite for better southern reception. This resulted in a 
deterioration of the Fredonia site's .signal such that they did not recel)^ 
an accep^table signal for the second half of the fifth broadcast. 

AESP will make two deliveries of each broadcast in t\\e future, one 
to the northern sites and one to southern sites, in order to reach the 
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fringe ar^eas more effectiveT-y. Olean, NY did not receive the fifth program 

because' the HP receiver at that site was malfunctioning! 

. The site monitors' average rating of the di'stortion and/or "nbise 

■ perceptibility of the video signal received^^'as 4^58, meaning that tire noise 

was' between barely and imperceptible.. The average rating of the distortion * 

and/or noise objectionableness was 4v56, meaning that it was between slightly 

and not annoying. .The participants rated the video signal received between 

"very good" and "good." -. ' 

The site monitors' average rating of the readability of the audio 

received was 2^86, meaning the signal was readable wfth practically no , 

difficulty or very little difficulty. 'The average rating for the audi9y 

signal strength was 2.76, meaning the'^signal strength was good.^ The parti- 

' ci paints rated the audio ^s-ignal between "very good" and "good." 

* • • - » 

Six of the sites were equi^ed to transipit two-way audio via ATS-3. 

These ratings are presented in*J6b1e 15. This- capability was used during 

the seminars for the participants to relay questions to the panelists in the 

Lexington, KY studio. The reliability of tha functioning of.the VHF equip- 

. ment was only 50%. Half the sites were unable to transmit questions via . 

ATS-3 during the two seminaVs. Five of the sites were equipped with teletype 

If 

and all of the sites had access to a telephone in order^to submit questions 
0 to the Lexington studio. - ' • s.* \ ^ 



TABLE 15 

SITE MONITORS' RATINGS 01? VHF FUNCTIONING 



Location ' 



Seminar One 



Seminar Two 



Hunts vine 

LaFollette 

Norton 

Cumberland 

Fredonia 

Lexington 



1 


X 


1 




1 


X 


1 




1 


X 


2 


3 


X 


3 



3x3 
3x3 



1 X 1 



1 X 1 



1 X 2 



3x3 
3 X 3 
3 X 3 



J indicates an unaccepta^^^-signal 



CHAPTER IV 

♦ 

In the Spring of 1977, the Appalachian Education Satellite Project 
^ ' ' . . ' ■ ■ , ' 'L 

delivered a one hour graduate level course entitled Visual Learning to 

; '55 participants in 10 sites in Appalachia. The .course was designed to 

assist teachers in ^ppjying television in their classrooms, including the- 

proper use of the equipment, knowledge of the availability of local and 

national pro^ranming resources, and examination* of attitudes and motivations 

with- regard to the use of ^television in the classroom. 

The course consisted of 5 videotapes and printed guides produced by 

the New Ybrk State Education Department's Bureay of Educational Communications 

in cooperation with the New York State Appalachian BOCES Consortium and 

funded by the Appalachian Regional Commission. 'These '5 tapes and 2 live,' 

» - , - * * 

interactive seminars were broadcast via the ATS-6 satellite system from 
the University of Kentucky television studio. In addition, ancillary ma- 
terials were developed at the University of Kentucky to supplement the" 
* audio-video portion of the course* These consisted of pre-program activities, 
in-class ancillary activities, follow-up activities, and supplementary re- 

yference materials. 
.J A multivariate analysis of variance for pre- to posttest gains on the 

cognitive and attitude tests indicated site and site by administration dif- 
ferences for the cognitive te^jt only. This tneans that some of .the sites gained 
- more than others on the cc5ignitlVe,test from the pre- to posttest adminls- 
tratlons. The analysis also indicated that the participants made a sig- 
nificant gain on the cognitive test for pre- to posttest -administrations, 
therefore they were able to leanf the desired content. 

ERIC . . ■ • ; . i6 



.The analysis "^1 so tndicated tnat the participants' attitudes 'Were 
negatively affected from pre- to postltest administrations of the attitude 
questionnaire. .Wfiile the participants* reactions- to the instructional 
activities were generally positive, one factor may have adversely affected v. 
their attitudes. Forty-six percent of the participants reported that they ^ 
would be unable to use the information presented in the cours-e. This^ factor 

'may have led the participants to express a mare negative attitude toward the 
concepts presented in the course. * ^ ^ ' 

. The participants' attitudes were very positive toward the site monitors 

and the videotaped TV programs. Their attitudes -toward the* Interactive 
seminars* pre-program preparations, and ancillary activities were slightly 
less positive. The least popular aspects of ttie course were the follow-up 
activities and the on-site reference materials. " ' - ^. , 

An acceptable television signal was received 90% of the timel Ttie. ^- 
major problem arose from theMnstability of the signal for the sites on the 
southern fringe of the satellite's broadcast area. In the future, AESP plans 
two deliveries - one to southern sites and one to northern sites - tO-aUeyiate 
this problem. ^ ' ^ 

Ir^conclusipn, the participants' were atle to learn the cognitive content 
at a satisfactory level. Thfey responded, positively to the learning a^jftivi ties. 

.The equipment functioned at a satisfactory level, and plans, have been made to; 
improve the technical aspects of course delivery. The participants' attitudes' 

.were negatively affectecj, possibly because of their inability .to apply the 

. concepts in their classrooms. Future AESP deliveries should strive to ^ 
emphasize a broader applicability of course concepts, the identification of 
local resources to facilitate the appli.cation of course concepts, and a greater 
sensitivity to content designed to attain attitudinal objectives* 

o " f ■ ... 
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APPENDIX/ 

EXTERNAL ftEVIEW OF OBJECTIVES, AND CONTEI^T OUTLINE 
RATING SCALE FOR ANCILLARY ACTIVITIES 
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Appal achian^Educati on Satellite Pro^ran 
Resource "Coordinating Center 
Evaluation Component 
302 Bradley Hall, University of Kentucky 
Lexington, Kentucky 40506 ' 



EXTERNAL REVIEW, OF OBJECTIVES AND CONTENT OUTLINE (EROCq) #03 

Please respond to the following areas. ' You may consider 'this as a guide in 
reviewing each objectlve'and its content outline. Since this material. is In 
draft form, please make notes .throughout the document also. 

Please return both the Objectives and the Outline. 

Topic of Unit: [ 



Reviewer's Name: 

« 

Instructions i 



Place a check in the" area above the number that reflects' your attitude Jtoward 
the statement directly above. Please coninent In the section below. 



■^A) The. objectives reflect th^ most jmportaiit issues for coverage of this topic. 
d1$agree ^ ' ^ 



Comments: 



0 



stronglly 
agree 



/- 



B) The objectives are clear^ 

strongly 
- disagree 



1 

Comments: 



3. 



strongly 
agree 
A 



1 

4 
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C) ^ The objectives are appropriate for the target audience. 

strongly ^ ■ n ' . . strongly 

' disagree agi*ee 

' ' ' 1 m ' it » 

' 1 '2,3 4-5 6.7 

Comments: 

D) The objectives and outline try to cover too much material. 

strongly - * strongly 
disagree. * agree 
« 1 J \ ! 1 I I 

1 -2.3 4,56 7 

Comnients: ^ (what might be omitted?) _ 



E) The content outline reflects. a sufficient coverage of the topi 

strongly strongly 
disagree . ^ agree 
i i I , .: ' » I I I 

• 1 2 3' 4 .5 6:7 

Comments: (what additional information might be included?) 



^) The outline conveys a logical order for content development. 

strongly strongly 
disagree agree- 

« 1 \ ! I I * ^ ' 

' . 1 - 2 3 . 4_ 5 6 7 

Comments: ^ ' ' 
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G) -The 'objectives and outline are relevant to the needs- of the Appalachian Region, 

sti^n^ly * . '~ strongly 
'-.disagree agree 
' ■ ' 1 1 1 i I 

12.3 4 5 „6 7. 

Cotnnents: ' 



H) Do you have any siiggestlons for .sources of information and .supplementary 
, materials which might be used for content development? 



I) Do you know of any exemplary media on the topic? 



J) Are the approaches Identified for ttrls course realistic In terms, of material 
and economic support from the local school site? 



Feel free to make comnents throughout the document. Do you have any other general 
feedback? 



ERiC*"*^ you for your help. . ^2 " ' 

X/)iit/n/9/76 
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RATING SCALE F0| ANCILLARY ACTIVITIES (RSAA) #19 



Instructions ^ . 

Place a check in the area abqve the number: or space that identifies 
your attitute toward the statement directly above. Please feel free 
to comment in the space below each item. 

Ancillary Activity * • - 

1. Enough information is provided to complete the ancillary activity. 



Strongly 
Disagree 



Strongly 
Agree 



y 



Comments: 



2. The ancillary activity complements the unit objectives. 

Strongly . " ' 

Disagree - ' 



Strongly 
Agree 



Comments : 



\ ■ 
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3, The ancillary activity needs to be broadened so it -covers the. unit 

materials more thoroughly. . . 

Strongly • " ^ . Strongly 

Disagree . Agree 



I 



T 2 3^ ~ 6 .7^ 

Comnents: - ^ ■ 



• / 

/ 



c. • ' 



4., The 'directions are difficult to understand. , ■ 

Strongly ' ' • « ' ■ Strongly 

Disagree . • - * ^ Agreg" 



. t 



~1 

Conments : 



5. This particular type of activity, is the nrast effective means by which . 

tp obtain the objectives. ^ 

Strongly ' , " Strongly, 

- Disagree «.., •> . , Agree 



I 



T 2 I 5 5 ; 5 

Comments: . ' ' . 
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♦ '6. 


The ancillary act1<rity is too simplistic:' 






Strongly .... Strongly 
Disagree " . Agree 

1 1 1 1 r 1 1 1 


• 




1 2 3.4.5 5-7 


• 


• 


• • 

Comments: 

« « 




7- 


The student wil/1 gain important knowledge from^ completing the 
ancillary activity. ' ^ ' 

Strongly^ . - * Strongly 
Dis.agree — . ^ • , Agree 

V 

1 1 1 1 , » • M .1 1 






1-2 3 4-5 6 ' 7 






' Comments: * . . 

4 




\ • 


. ' ' ' r 






The student will gain important experience from completing the ^ 
ancillary activity*. . . 






strongly , - , Strongly *. 
Disagree - . Agree , 


f * 




1 2 3 4 5,6 7 






Comments: . - * • 
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9. The ancillary activities should be able to be completed in the time 
allotted. 



Strongly 
Disagree 



Strongly 
Agree 



2 ' 



4' 



Comments: 



10. The ancillary activity should appeal to the intended audience 
Strongl. . 



Disagree^ \ 




(^Strongly 
Agree 



T 



. 2 



Conpents: 



Any other comments or sifggestions on the ancillary activity. 



0D/%}n/7/77 
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APPENDIX 2' 



Participants in Visual Learning' Seminars 



April 2X seminar 

. Mrs. Dorothy Owe^ ' < 
. Radio & ITV Consultant 

South Carolina Dept. 'of Education 



Mr. Harold Hill 
Professor of Conntunication 
University of Colorado, 



Mr. John L. Debes 
Educational Consultant 
. Eastman Kodak Coiopany 

May 12 seminar 



Mrs. Sandy Welch 
Directbr of Programming 
Kentucky Educational Television 

Dr. Charles Klasek 
Associate Professor of Media 
Southern Illinois University 



Ms. Rebecca Mushko 
Junior High School teacher^ 
^ Roanoke , * Virginia 
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•APPENDIX 3 ' . 

COMBINED ATTITUDE .AND ^BACKGROUND QUESTIONNAIRE FOR VISUAL LEARNING 
ATTITUDE QUESTIONNAIRE FOR VISUAL LEARNING 
INSTRUCTIONAL ACTIVITIES ^RATING FORM FOR VISUAL LEARNING 
EQUIPMENT 'report AND STUDENT SATISFACTION FORM . " ' 

EQUIPMENT TROUBLE LOG ' * • \ ' ' 
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. Appalachian Education Satellite Program 
Resource Coordination Center 
Evaluation Component 
302 Bradley Hall, University of Kentucky 
Lexington, Kentucky 40506 

ft 

COMBINED' AHITUDE AND BACKGROUND QUESTIONNAIRE Tok VISUAL LEARNING #33 



This questionnaire is divided into 2 parts. The -first part is concerned with your 
attitudes towards television and the second part asks for some background information. 
Please answer as truthfully as possible. ' Your answers do not affect your grade in 
the course, but alsp help, us to assess. the effectiveness of the course and suggest 
Improvements. , * . 



Be'*sure you have ai> Op-Scan form titled "General Purpose Answer Sheet. 

^* . . a_L 1 -ij. u I ->Kw._.w. U->/<.b ■friy.m Fill 



your name on the upper left-hand corner on the back of the. form. 
Social Codes and Student Number boxes as follows: 



" Write 
out the 



• MO I YW 

00;© 0 

00;o0 

■;0:00 



;>;0»0«o 

(■;)(30f>)O)f;.) 
V 00 000' 

,oo0O0f; 

7)G^00l:'00O;0'O 
■■■> 0 O 0 - i'- •' 0 
>} 'j 0 0 ' ^ 0 
00;0'i'';:.'00O)0'/. 



f\in ' 



OOOOOOOOf 
(')O0)G0)OOOf''.' 

00 00 00^'"'*' ; 



J'O C'0O)O 



in columns 1-^ fill in 330300 

in columns 7-l\0 fill in your 
four-digit stuJ^ent number 



'Use a ,s6ft"lcad4<'2) pencil to mark tl>e answer sheet — do not use a pen or 
ball-point. If you change yo^ur mind or make a mistake, be sure that you erase 
completely. Do not make any other marks on the answer sheet. 

For -each statement in the first part mark: 

5 - If you strongly agree with the statement , 

4 - If you moderately agree, , - 

3 - If ybu feel neutral 

•2 - If you moderately disagree 

, 1 - If you strongly disagrse. 

The second*part of the questionnaire asks for background information. The 
information obtained is potentially very helpful in conducting the course and 
in evaluating its usefulness. Please answer all questions on the form unless 
a questlon^oes not apply or if you cannot remember the information asked for» 
This information is kept confidential, 
o - • / 



combined Attitude' and .Background Questionnaire for Visual Learning page 2 



1. Cable television can generate a sense of communit}^. 

' "2. Videotapes can be used t'o- promote self -awareness, 

3. Videocassette players are difficult to use. 

4. Television can teach values. * " , 

5. ' Adults should watch certain TV shows with thei r. children. 

6. There is nothing'on commercial TV that my students should watch. 

7. Students don't read well because they watch too much television.^ 
i. Te^levision is forcing teachers to be more entertaining. . 

. 9. .There are no programs' broadcast during , the school day that coul^d be used in my 
class-room. 

10. People ought to stop criticizing children's TV proprams and conmerciaiy 
llr'fv can be used'in reaching 'students of '^11 ages and 'backgrounds . 
' 12. Curriculum guides (teacher's guides) for ITV- programs are helpful. ^ 
♦.13.- TV and video can help teachers to individualize- their classes. • ^ 

14. People, can learn some things more effectively from "a TV than from a teacher. 

15. After parents, TV "has become perhaps the most pofent influence on the beliefs, 
attitudes, values, and behavior of young people. 

16. For some children, TV may provide more sustenancejfhan their home lives. 

17. Students watch so much television at home that they should not watch it 
during school hours. • 

18. Distributing scripts in advance of programs to be broadcast for teaching 
reading- c'an advance student's reading skills. ' ; 

19. -. A teaTher should be with students before and after viewing TV or video. ■ 

20. Teachers need not be in their classrooms while their students are watching 
a program. 

■21. Sex ' , . 

1. Male . 
' 2. Female 

■ 23., Description .of community in which you teach (or work in some other area in 
education) , ,- 

1. Rural ^ • 

2. , Suburban ' " , . " 

3. Urban W 
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} I '■ !^ ' 

24. ' Age in years as of last birthday 

" 1. 21-30 

2. 31-40 

3. 41-50 

4. 51-60 ' 

5. 61 or over 

25. Score bn 6RE Verbal (leave blank ;if you haVe not tak^n it or do not 
c remember score) 

1 . 4t)0 or below 

2. " 401-450 

3. 451-500 

4. 501-550 

5. 551 or above 

26. Score on GRE Quantitative" (leave blank if you have nOt taken it or do not 
remember score) '' i 



1. 400 or below 

2. 401-450 

3. 451-500 
' 4. '501-556 

5. 551 or above 

27. Position during 1976-1977 academic year 



1. Classroom teacher U 
2>-4i*brarian 
" 3. fledia Specialist 

4. School administrative position 

5. Other 

28. Choos.e,the grqde range that closely approximates the grades you work with 
'1. Elementary - all grades 



2. 


•1-3 


3. 


4-6 


4. 


7-9 


5.. 


10-12 



29. Work experience in teaching 



I 



1 . 1 year or less * 

2^ 2-4 years 

3. 5-8 years 

4. ' 9-15 years 

5. 16 years or more 

30. Are you taking this course for credit? 

1 . Yes _ * 

2. No 
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' , 

31- If you have registered for credit where would you like to obtain credit? ^ . 
(leave blank if not registered for credit) • 

1. University^ of Kentucky ^\ , ^ 

2. Other College or University ^ ^ ^ 

32. What was^your undergraduate grade-point av,erage? (convert to four-point 
scale where A«*4) ^ » » 

r- 

1. less than 2.50 - , 

2. 2.51-2.75 • ' - 
•3.' 2.76-3.25 

4. 3.26-3750 ' 

5. 3.51-4.00 . 

. • * ' ' - 

33. lihat was your graduate grad*e-point average? (convert for four-point 

scale where A = 4) , ■ • , '' 

li, less than 3.00 • • 

.u. 2-} 3.01-3.25 ^ T - - 

3. 3.26-3.50 - ' 

4. 3.51,-3.75 

5. 3.76-4.00 

34. ' Last degree completg^ * . r ' 

' * 1.' High School Diploma ^ , ' , ' ' * , 

2. Ba'ccal aureate 

3. Master's - • ♦ * , . 
A. Specialist 

5. Doctorate ' • 

35. If you are currently enrolled in a cbllege program which of the following besi 
describes your purpose? 

. ■ ^ 

1. Baccalaureate degree . \ . 

-2. Master's degree or Doctorate • / ^-^ 

3. Enrolled in courses to maintain teaching certificate 

4. Other . . . , . 

5. Not enrolled , . « 
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ATTITUDE QUEshONNAIRE f^OR VISUAL 'LEARNING #34 



This questionnaire is concerned with your attitudes towards television. Please answer 
as truthfully as possible. Your answers do not affect your grade >« the course, but 
help us to assess the effectiveness of the course and suggest improvements. 

Be suVe you have an- Op-Scan form titled '.'General Purpose Answer Sheet.'' _|lrite your 
nariie on the upper left hand cofne.r on the back of the form. Fill out the Special 
Codes and Student Number boxes as follows: 



l,UMM OATt. 



o 



D©;©© 

0©.©© 

©©;©© 

3©©© 

'?)©;0(i') 



iur>i Ni N'! i.«r I' 

T ■ 



:3)0®©O©O')©'- 
0© 0 0 © 0 i 0 O 0 0 0 0 1 0 ' • 
0 O 0 0 C) 'i-') 0 0 '"iH":; 0 0 0 <-■■■ 
• 0 0 • 0 Gl '? © CD 0 O'D ( ■ 
© (T;© 0 0 0 (i) O ■■ :} O''} p 

0 © © 0 © ":) 0 '•■•^ 0 0 0 ' 
v'O0©0r6vo000000coo.'^ ■ j 

<'b 0) 0} 0 & :■)' 'v <v CI) 1 ■■ ' ''J 0 C;^ 0 < j 



•J\Z>,'ZJ''"y ' v.- ' 



M. I 



CO 



•c 

2 0' 

3 0 



I 'I III 1 • 
0'.)(J(.^ 



in columns 1-6 fill in 340305 

in columns 7-10 fill in your ' 
four-digit student number 



; 



Use a soft-lead (i?2) pencil to mark the answer sheet — dp not use a pen or 
ball-point. If you change your mind 'or make a mistakej, be sure that you erase 
completely. Do not make any -other marks on the answer sheet. 

For each statement mark: » * 



- If you strongly agree with the statement 
■- If you moderately agree 
If you f^el^neutral 



5 
4 

• 3 
2 

The Information ol^alned is potentially very helpful in conducttng the course 
and in evaluating its usefulness. Please answer all questrons on the form. 
This information is kept confidential. . . , 



- If you f^erneutrai 
> If you moderately disag^e 
-.If you strongly disagrer 



■ » 
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1. 

»3. 
4. 

5. 



7. 
.8. 

9.. 

10. 
11. 
12i 
13. 
14. 
15. 

1!5. 
17. 

18. 

19. 

« 

.20. 



'cable television can generate a sense of community. . 
Vi-deptapes' can be us,d to promote sejf-awareness. ' 
Videocassette players are difficult to use.v^ 
Television can teach values. 

Adults should watch certain TV shows with their, children, 
'xhere is nothing on co^rcial TV th.t m students should 'watch. 
Students don't read .well because they watch too ™ch television. 
Television is forcing teachers to" te r»re entertaining. 

There are, no programs broadcast during the school day that could be used in ,.y 
classroom. /. ' ~ 

i,i,in .-hilHren's TV programs and conmercials 
People ought to stop criticizing chlldrer| s iv p » 



TV can be used in reaching students of alll ages and backgrounds 
Curri.culu^ guides (teacher's ,uides) for ITV prograBs.a^e help^l. 
TV and video 'can help teachers to, individualize their classes/ 
Peo^^e can lear.n so»,e things more effectively fro,,, a TV than/fron a teacher, 

After parents, TV'has become perhaps the »st potent influence on the belief 
auitudls! values, and behavior of young people. / 
'por some children. TV, may' provide more sustenance than Wir home lives. 

Students watch so much television at home that they should not Watch it 
during school hours. / 
Distributing TV scripts in advaife of programs to be broadcast for teac 
reading can advance student's reading skills. 

A tiacher' should be with students before and after viewing TV or vide 
Teachers need not ,be in their classrooms while their students are watch^^ng 
a program. " 



DMM/mt/3/ 29/77 



, Appalachian Education Satellite Program 

Resource Coordinating Center/ 
302 Bradley HaTl, University ofj[entucky 
■ J '■■ Lexin9l:on, Kentucky' 40506 ' 

INSTRUCTIONAC ACTIVITIES RATING FORM FOR VISUAL LEARNING -#J5 



This questionnaire is composed of four parts. Part I rates the taped TV programs, 
Part' II rat,es the TV seminars, Part III rates the ancillary activities, and Part IV 
asks for an.-overall rating of the amount of useful information you received from each 
type of instructional medium. An additional blank piece of paper is provided for any 
comments, criticism, or suggestions you may have for course revision. • \ 



111 of this questionnaire dea^'with your reactions to today's ihstruc- 
Only fill out the parts that correspond to today's act;1vities, e.g 



Parts I, II, and . 

tional activities. Only fill out the parts that correspond to today's act;1v . - . . 
if you saw a TV seminar and did the ancillary activities, you would complete Parts II, 
III, and iA/.' 



Please answer as truthfully as possible. Your answers do not affect your grade in the 
cour*se, .but help us -to assess the effectiveness of the course and suggest improvement?. 

Mark your answers on the Op-Scan sheet provided. Turn your Op-Scan sheet so that the 
special codes and student number boxes are on your lower left. Fill out the special 
codes ana s^dent number boxes as indicated below: 



L2 33_S'C> IMiPJL/.^ lliil^ 

"^SPECIM* COOLS I sillUUM Nn.Mttt H 



2m^ 



TEST 
FORM 

BO 2 0 
CO 3 
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0O0O000O(l.< 
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0©:®®0000oo 

M©®0®0©©0© 

0©©!®©©0®©©v_.,.. i 

©®0©i®0©©©0i0©0Oi)00®0q 

F © ©I© ® 0 • ® © ® 0 © 0 (1) 0 0') 0 &. 

O © ®'©^® v© 0© 0 © 0© © 0 0 0 © 0 0 

©©!©©0©©0(i)G©©©0©0000; 
©®|©©I ® © 0© © 0 0 0 0 0 0000 0, 
0 0 0 0 0 ,c,') C') 0 0 (::'> (?) 00 c_-;.i 

• DO ;•:o^ V'.';i7t ! in (\ ! 



in columns 1-4 fill in 3503 



*in columns 5-6 fill in the class 
session number 

in columns 7-10 fi-11 in your four- 
digit student number 



-4. 



IN* THIS sr»'\cc 



I II IH \\ 

ooo© 



SOIMi O 

s«0 

GHAU O 



Use a soft-lead (#2) pencil to-mark the answer sheet do not use a pen or ball-point. 
Be sure your mark fills the* entire block" of the Response you wish to make. Your mark 
should fefe heavy, blac?k and stay within the lines so that the machine can read your - 
replies. If you change your mind or make a mistake, be sure that you erase completely. 
Do not make any, other marks on the answer sP|eet. 

Turn the sheet so that the words "General Purpose Answer Sheet" are on your upper left. 
Begin answering at the^appropriate part for today's activities. Be careful that the item 
number ohx|he questionnaire corresponds to the number on the Op-Scan sheet that you are 
marking. . 

^ inv of the questions are not applicable, please leave those items blank ! 
i^ltoe site coordinator will provide you with these numbers." . • 
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PART I: Visual Learning V^eotapes 



In questions 1-4, rate these components of the Visual Learning videptapes for their 
value in helping understand the overall content of the program using the following 
scale: 

1 = excel leryt . " , 

2 = very gopd ^ ' • ' - ' 

3 = good , f 

4 = fair, ^ _ 

5 = poor ' ~ " • ' ^ 



1. The presenter's discussion of ^material was: ' ' . 

1. The interviews of experts or practitioners were: 

Rate the aspects of the program listed in quesTions 3-5 for the amount of time you 
feel should have been spent on these subjects using the following scale: 

1 = much more time 

2 = somewhat more time ' 

^ , ' 3 = coverage was adequate • ' ^ 

4 - somewhat less time 

5 « much less time 

3- Discussion of the theoretical aspects of each topic 

4. Discussion of procedures for using the materials ' , 

5. Examples of the actual application of the techniques jn -the cUssroom 

6. The program, might have been more effective if they had 'covered: 
(If the program coverage was adequate, mark option five-) 

1) less material but iti greater depth 

2) less maljerial / ♦ , " 

3) more material in less depth . ; ' ' 
' 4) more material relevant to the central issues of the topic 

5) program coverage was adequate 

. Which of the following might have made the presenter more acceo^able? 

(If the presenter wa.s acceptable, mar;H option four.) 

1-) if he spoke more clearly 

2) if he appeared more knowledgabj^^ about the subject area 
3) if he spoke in a morjB natural. manner / 

4) he was quite acceptable ^ . / 

8. The program might have been easier to follow with: 

1) less background noise ' , 

2) mojre careful organization of content 

3) grefter amplification of mai-n points 
O 4) more summary statements 
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9. What effect do 'you think the information.contained in the program will^have on 
your teaching? 

1) has little" or no relevance for me in my teaching situation 

2) 'would like to use but probably won't be able^to * 

3) would like to use but don't understand enough 

4) plan^to use • _ 

5) already know or am using . 

"I'orThe pace Q^-the program should be: ' ^ - ' ' 



1 ) roach si ower 

2) /4omewhat slower • ^ 
if pace was satisfactory 

/\) somewhat faster \ ' 

5) much faster 



11. In general, the clar44:y of the pfctOre on the TV set was: 

1) excellent ^ . , - 

2) very good , . ^ 

3) good o * 

4) fair . ^ 
^5) . poor ' X 

12. In general, the quality of the sound from the TV set was: 

1) excellent . - ' ' . • . ' • 

2) very good • " 

3) • good ~ •* \ 

4) faV , ^ ' 

5) poor / " . . 

13. Tl\ere were annoying di^ractions in the rodm whi°l§ viewing 

1 ) very often » ' - ' ' 

2) often / ' ■ : „ ' 

3) occasionally • ^ ' ^ ^ ' 

4) rarely - . ^ 

5) never . - \ ^ ^ 

^14, Vihat is your overall evaJuation^of .the TV program:^ 

V 1 ) ^^ellent • ^ , 

2) very good ' , . ^ 

^ 3) good . . 

5*) poor ' ' " . ^ 



15. Do'you have specific comments or suggestions regarding the'TV; progratrt? 

1 ) yes - . • 

O 2). no ^> * 

If your answer *is yes^ write your coimients on the blank paper 6V 
nrnvid^H ' 
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PART II: Seminars . 



16. Which one of the following would have made today's seminar more effective? 
" yf the seminar participants were fine, mark option four) ' . 

1) the moderator answering the questions himself without guests 

2) use more teachers as guests * . . • - 

3) use more professors or other experts as guests 

4) the seminar participants were fine ^ . ' . 

17. Which one of the following seminar formats might help you think of 
' * more meaningful ques.tions to ask? <^ ' 

1) have at the^eginning of the seminar a 10 minute summary of course 
content covered since the last seminar 

2) , 6how a 10 minute film with short segmeT>t5 from previous programs 

at the beginning^ of the seminar ^ ■ \ 

> 3) show at the beginning of the seminar a slio^i^t' filTiMl lust rat fug- 
several new classroom demonstrations of material covered- 

4) have the opportunity ^ use the whole seminar for^question^nswejring 
iind jjliscusslon rat>her ^tecT^pending part of the program for questioti 
stimulation z"^^^''^' 

5) other •(please specify by writing on the blank paper provided) 

18: The answers to the questions^ could have been more valuable if there had ^ 
been^: « . - 

J 1} less discussion of theoretical aspects of the question 
^ ^ 2) ' more frequent use of specific classroom examples . 
^31 more direct answers to the questions 

4) less repetitTOP in the guests* answers ^ 

5,) I was very satisfied with the afiswers'-r heard - - - 

19. The seminar moderator could have been more effective if he had: 

.1) kept the guests on .the topic -better . • . 

' ' ^ Z) provided summary statements occasionally ^ ^ - . ^ 

3) allowed each guest equal time to respond .to questions • , . ^ . 
* * 4) "kept the seminar moving at a faster pace-^ more questions could be answered 

5 J the seminar mojerdtor was fine ^ 

20. If there was not'time to. answer your questions on the seminar "do you feel that 
•the answet: you will receive via teletype or VHF will be useful? 

1) yes. - . • 

a), no .... . , 

°21. Do you feel that answering questions via teletype or VHF i^ a se.rvice that 
needs to be continued? 

1) yes . ^ 

2) no > 
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'22* What.js your overall evaluation of today's seminar?- 

1 ) excellent ^ 
, 2) very good • ' • 

3) ,.-good , 

^ "Tmr ^ . , ^ 
' ■ 5) ' poor , ' & 

^3- Do you have specific coinments or/suggestions about the seminar? . 

1) yes' . ^ ^'^ ' 

2) no ^ ^ , 

If your answer was yes, write your comfnentson the blank paper 
^ provided. 

• • \ » 

PART III: Ancillary Activities , . - 

24. How often did you use materials from tHe reference shelf during class time? 

1 ) very often 
. 2) often i 
: • '3) occasionally > ^ 

4) rarely / - 

5) never 

25. How much time did you usually spend working on the ancillary activities • 
during class? ' . • ^ 

1) 30 minutes or less 

2) 45, minutes r 

3) 60 minutes ^ ' " • f • 

4) - ?0 minutps , 

n 5) two hour'"> or nior^^ ^ , 

'-^ < - 

26- The ancillary activities should.have cavered: 



✓ p 



1) much more^material 

2) somewhat more material 

3) material covered was adequate 

4) somewhat less material 

5) much less material 

■ ^ ■ T 

Rate questions 27-34 according to the following ^scale: 

1 ) strongly agr^^ 

2) moderately agree 

^ 3} no opinion or neutral 
4) moderately disaqree 
^' ' 5) strongly diasgree 
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27. Instructions for the ancillary activities were clear. 

28. Ancillary activities were relevant to ttie TV program. 

29. Time allowed for completion of ancTll^iry activities was adequate* 

30. Ancillary activities were practical .and applicable to the classroom. 
2], "00 much reading material was assigned for class preparation. 

32. /r^^naratory readings should have been more relevant to ^the ancillary activities, 

33. The materials on the reference shelf were not relevant to the ancillary 
activities. 

34. The assigned homework v;as quite useful. 

?5' V!hat is your overall evaluation of today's ancillary activities? 

1) excellently 

2) very good*^ > ^ . ^ 

3) good , • ' * 

4) fair • . 

5) poor 

36. "^id you feel/there were any activities th'at were especially innovative 
■ Of creative'''in today's session? 

1 ). yes/'' ■ ■ 

. ~ 2) no' " ' • ' ■ . ° • 

If yes, please identify those activities on the blank paper provided. 

37. ' Do you have specific conments or suggestions about t-he^class se*$sion? 

1) yes . ■ ^ 

2) no , ' • 

ff your answer was yes, write your comments on the blank paper provided. 

J 
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Part IVr Feedback Questionnaire ^ 

Rate the following seven instructional activities according to ^the quantity of 
u§eful Information you received from each as compared with a traditional 
instructor-taught course. 

T = outstanding - f^eceived a lot more fr.om the. activity than you 

usually obtain from similar activities in a teacher 
preparation course ^ 
2 * good - received a little more from the activity 

3^- average - received about the 'same amount from the activity 
4 = poor - received somewhat less * ^ \ 

' 5 = unacceptaHe- received a lot: less ' information from the activity* 

38. Pre-program preparation compared to work usually assigned 
■ other classes prior to covering material in class.' 

39. '' Televised, Interactive -Seninars conpared 'to oth^r seminars • ^ 

and class discussiors. 

40. Ancillary activities compared to class activities associated with 
other' courses. • / ' • 

41. The videotaped TV programs compared to lectures usually associated 
with other courses. - • 

42. Follow-up activities and homew^^rk assignments compared to similar * . 
activities ^n other courses. 

43. On-site. reference materials compared to materials placed on reserve by 
other instructors. 

44^ The site monitor " as an effective course leader. 

'45. Do you .have any specific comments or suggestions concerning these 

comparison? . . ' ^ . 

1) yes ' , . _ 

2) ' no . • . 

If your answer was yes, write your comments on the blank paper provided. 

' \ • 
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EQUIPMENT REPORT AND STUDENT SATISFACTION FOKM (ERSS) #09' 



Program # 



Site # 



Date 



Local Time: starting 



ending 



If you have had any equipment problems during this program, please describe the 
problem as specifically as possible and'note any action taken. . ^ ' 



If the problem involves any of the following pieces of equipment please complete 
the Equipment Trouble Log ; television set, video tape recorder, teletype, DAA 
interface, telephone line, or cable systerjt. • 

Did the .above-mentioned problem result in an impafrment of service during th 
program? Yes No . If yes, please explain: 



The following items refer .to the above program number (complete all^that apply) 
HP Receiver .signal strength _____ Azimuth reading \ ' 

Elevation reading ' ' ' " • . . 

Please 'circle the appropriate response usfng the criteria outlined in the Site 
Coordinator's Manuali Remember to -use. the correct sequence in colutns 
one and two as described in the manual . , - 




Audio Signal 
TV Audio 
1 r 

3' 3 

go 

no go 

.ATS-6 System 
opera'tive 

Inoperative 



Channel 1 
1 ' 1 

3 3 

:,go 

■ no, go 



4-Charinel Audio ^gnal 
Channel 3 



Chai^nel 2 
1 ♦ 



1' 
2 
3 



2 - 
3 

go 

no go 



• 1 
2 

3^ 

go 

no go 



Channel 4 
V 1 
2. 2 
3 3 

go 

no go 
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Video Signal 
TV Video ^ \ 

2 2 

3 3 

4 4 

5 5- 
go- 

no go' 




Audio Signal 
VHF 



go 

no go 
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ERSS - page 2 
Temfieijature _ 



VJeather 
Little/none 
'Moderate 
Heavy 



Clouds 



Wind 



Snow 



Ice 



Miscellaneous Problems (Check all that apply) 

There was a delay in program broadcast 

Low attendance! - State probable reason _ 



- Cancellation or postponement of class. State probable reason 



Missing ancillary materials 

f;1issing evaluation materials 



Student Satisfaction: 

Taped Program , 

excellent 

very good / 

^ good / 

^ fair 

poor ' 



Live Seminar 

excellent 

1 very good 

good 

fair 

poor 



Ancillary Activities 

excellent 

vyery good 

good 

fair 



' poor 



For Seminar Days only 

1. How many questions were sent in from your site? 
2. 



or in 



Did yo^i transmit questions individually as they were generated ^ 

groups ^""v ? (Check appropriate category) If questions were grouped, what 
was the ^usual number of questions in a group? ^ ' 



For Ancillary Sites: — * • 

3. How mar^^ times were you interrupted by a busy signal when atternpting to 
transmi^^questions to the main site? , 



4. How long did it take -to transmit the questions to the main site? 



.In the space below and on the back write the reactioq^ and suggestions made by 
the-'^stud^rtts about today^s activities. Include any suggestions, special problems, 
or requests tliat you might have. Also, Write studenjb numbers of absent students 
^^-mTback. - - 
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EQUIPMENT TROUBLE LOG (ETL) #10 



ror the w«ek oft 
Sites 



Person Filling in Logt 



2r«inf M \ JT "P-i" """le. send the for. to tft RCC Evaluation Coa.poneni 

*t the end of each week If there are no breakdowns during a week, write NOKE across the form. Record all breakdowns and fill 
in all columns when work has been completed. Carry incomplete repairs. over to the top of the log of the following week 



BREAKDOWN 


.^^^ REPAIR REQUEST 


SERVICE CALL 


REPAIR 


Date and Time of 
Breakdown and Name' 
of Malfunctioning 
Bquipaenft 


Date and Time Repair Request 
Made and .Name and Company of 
Person trouble Raported^to 

:— ' — i . 1 


Date and Time of Initial Service 
Call and Description of Trouble 


Date and Time Repair Completed and 
Comments on the Effectiveness of tha 
. "Equipment and Repair Procedures 




• 

* 






J 


> 


/ ; 

* 

- " 1 • 


• / — 



74 : 



75 



■ V 



67 



"The^wbrk upon which this publication is based- was performed pCir^uartt to- 
Contr^ct #76-100C0-3009A«76-C2-0E-0226 with the Appalachian RegiorfaT Commission 
• under a prime contract^between trte ARC andtthe Technical Applications Division 
of '-^e National Institute of Education, Department of Health, Education and 
Welm-e." "Views expressed in this publicatipn^Sfe^he views of the /Contractor 



and not thdse of HEW;" 
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